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PROLOGUE

This book began in the back seat of a car headed for Daylesford in country Victoria,
Australia, on a golden Spring day. We (Pranee and Jean) were travelling together to a staff
development day for La Trobe’s School of Public Health, along with Bruce Rumbold who
was driving. We were neighbours at home and at work, but it was only in this liminal space
of the back seat as we travelled that we were able to have the kind of conversation seldom
possible in the pressures of the university context — a conversation about our current interests
and enthusiasms.

Pranee was working on a new book on research with vulnerable people, and was
interested in including innovative research methods and different ways of representing the
voices of vulnerable research participants. Jean had been continuing postcard conversations
with peer researchers about the arts-based research methodology used in her thesis, and now
employed in teaching and supervision and consulting. We discovered a common interest in
arts-based, experiential and collaborative research methods. Each of us knew of different sets
of researchers exploring these methods in exciting ways, and both of us were keen to provide
further support and connections for students of ours venturing into this territory. It was Bruce
from the driver’s seat who threw over his shoulder the comment “you two should get together
a book on these methods”. And that was the beginning of this collection.

We see this is as a book for honours and postgraduate students, their supervisors, and
fellow researchers and reflective practitioners in the health and social sciences. It is likely to
be of interest to those who work with vulnerable and marginalized people. We also believe
that the book will have value for those who teach research methods as it offers some
innovative ways of doing research which may interest many students. This, at least, has been
our experience in teaching at La Trobe University and elsewhere.

Our contributors are diverse in terms of disciplines (amongst them public health,
sociology, education, nursing, psychology, art and music therapy) and are drawn from
Australia, UK, Europe, USA and Canada. Despite the diversity there are many significant
gaps in this collection — of which we are well aware — but we hope that by adding this mix of
perspectives to the rapidly expanding literature on experiential and arts based methods we
can further international and interdisciplinary conversations and connections between
researchers and practitioners interested in these forms of inquiry.

We are grateful to many people for their help with this book. We thank Bruce Rumbold
for the original idea and for ongoing support, Peter Reason for challenging us to include
livelier presentational forms, and Maya Columbus of Nova Science Publishers for offering us
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a contract. Most of all, we are grateful to all the contributors in this volume. Without them,
there would be no book.

Pranee Liamputtong & Jean Rumbold
August 2007
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Chapter 1

KNOWING DIFFERENTLY: SETTING THE SCENE

Pranee Liamputtong and Jean Rumbold

INTRODUCTION

Knowing Differently is a bold title for a book on research methodology. It seems to
suggest something quite new, whereas we are conscious that the methods presented here have
been in use by researchers for decades now. It does, however, point to less dominant ways of
knowing that are emerging as increasingly relevant for researchers in the health and social
sciences. In this opening chapter, we want to set this book in its context, introduce its
theoretical underpinnings, and explain the reasons for its content, style and structure.

Norman Denzin and Yvonna Lincoln suggest that we are in the eighth moment of
qualitative research (2005: 20). They point out that as far back as the third and fourth
moments of the 1970s and 1980s the development of blurred genres and the crisis of
representation meant some researchers gravitated to forms of inquiry that were diverse, arts-
based, reflexive, and “called into question the issues of gender, class, and race” (2005: 18).
Now, despite what Denzin and Lincoln name the “methodological backlash” (2005: 20), they
claim:

We are in a new age where messy, uncertain, multivoiced texts, cultural criticism, and
new experimental works will become more common, as will more reflexive forms of
fieldwork, analysis and intertextual representation (Denzin & Lincoln, 2005: 26).

In this new age, an interest in arts-based and collaborative research methods has bubbled
up in many disciplines and many countries. And these interests, originally at the margins, are
moving into the mainstream, as is evidenced by their publication in handbook and textbook
forms (see for arts-based research Finley, 2005; Irwin & Cosson, 2004; Hesse-Biber &
Leavy, 2006; Knowles & Cole, 2008, and for forms of collaborative and participatory
research Greenwood & Levin, 2007; Minkler & Wallestein, 2003; Reason & Bradbury,
2006).
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Nevertheless, it is clear that, of the various ways of knowing identified in Heron’s and
Reason’s (1997) extended epistemology, it is still propositional (“conceptual”’) knowing that
dominates research in the health and social sciences. Academic writing is recognized as a
style laden with abstract conceptualization. Propositional knowing is of course built on other
ways of knowing, as the models of Heron (1992, 1999) and Kolb (1984) make clear.
However, much academic research only samples experiential (‘felt”) knowing in precisely
defined and narrow terms, in order to explain phenomena, so that “the data are secondhand,
and the people who provided these are kept, apparently, at a distance” (Oakley, 2000: 11).
Because propositional knowing is so dominant, other ways to knowing, that access
experience more immediately and richly or that translate it into action and practice, tend to
receive less attention.

Presentational (“symbolized”) knowing which represents experiential knowing in
expressive forms is relatively underdeveloped in academic research. In this arena,
participants have more often been invited to represent their experience by selecting pre-
formed written descriptions in surveys, or by expressing it verbally in focus groups and
interviews. Nevertheless, there is a growing interest from researchers in the use of other
forms of representation. In many disciplines, narrative has an increasing appeal as a research
method, opening up possibilities for participants and even researchers to use story forms
(Riessman, 1990; Rosenwald & Ochberg, 1992; Frank, 1995; Hyden, 1997; Richardson,
1997; Gimlin, 2000). And the reflexive turn in methodology means the presentation of self,
first person, personal stories has become important (Denzin, 2003). We have begun to
witness more of the researcher’s “autoethnographical self” in such first person narratives (see
Ronai, 1995; Ellis, 1995; Ellis & Bochner, 1996; Richardson, 1997; Holt, 2003; Ellis, 2004;
Richardson & Lockridge, 2004; Richardson, 2007).

Carolyn Ellis and Art Bochner (2000) provide an overview of the astounding size and
diversity of the field they would now gather under the term autoethnography, and most of
these writers make use of some form of the arts in their research. Visual and performative
arts-based research methods are less prominent than research using the literary arts, but have
also been appearing in a variety of contexts — especially within education and sociology
(Barone & Eisner, 1997; Eisner, 1997; Diamond & Mullen, 1999; McLaren, 2000; Scott-
Hoy, 2000; Rose 2001; Harper, 2005; Stanczak, 2007).

The fourth form of knowing in Heron and Reason’s extended epistemology (1997) is
Practical (“how to”) knowing. This is a goal encouraged in the current political climate by
funding arrangements that require research outcomes to include “impact”, and given urgency
by the global environmental challenges facing us all. It is a goal pursued by researchers
employing the many types of Action Research (Greenwood & Levin, 2007; Reason &
Bradbury, 2006). Despite this, gulfs between researchers and practitioners continue to yawn
wide, and in popular use the phrase “it is purely academic” still means “it makes no practical
difference”.

The title of this book Knowing differently might seem to beg the question “knowing
differently from what?” However, it references ways to knowing (presentational and
practical) that are, although increasingly of interest to many students and researchers, still
marginalized by the dominance of propositional knowing in research.
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TWIN THEMES OF THIS BOOK: ARTS-BASED AND
COLLABORATIVE INQUIRY

Our interest here is in effective and creative ways to access the experiential knowing of
participants and co-researchers, as well as researchers’ own experiential knowing, in order to
serve good practice. In Heron’s and Reason’s (1997) terms, we are interested first in
presentational knowing — the representation of this experiential knowing in a variety of arts-
based and literary forms. This research involves critical reflection on experience, and tends to
be both reflexive and collaborative, easily translating to practical knowing.

The title names the twin themes of this book as arts-based inquiry and collaborative
forms of inquiry. Naming the book and the themes has not been straightforward. The
methodological territory that interests us has been given many different names, and is being
explored by well-equipped parties from many different disciplines who are busy marking
trails and mapping it. “Autoethnography” is one term that gathers together many people
working reflexively, collaboratively, heuristically — and often using forms of the arts as
modes of inquiry (Ellis & Bochner, 2000). While our interests lie with this broad group, we
have chosen “arts-based research”, favoured by education (see Eisner, 1997), as a more
transparent naming and one that may better reflect the interdisciplinary nature of this
territory. We acknowledge, however, that this name can be a deterrent for those who think
they must be artists to use the expressive modes the arts supply. We use “arts-based” and
“presentational” knowing interchangeably in this book. Presentational knowing may be a
better description of the book’s scope, since this term more easily encompasses descriptions
of experiencing (even the “reflective observations” of Kolb’s model, 1984). Casting such
descriptions as varieties of narrative and story, however, lets us see them as arts-based forms
as well. Our other theme of collaborative inquiry takes us into the very broad landscape of
Action research, opening up alternative descriptions such as participatory or co-operative
inquiry. However, since these have been identified with particular practices (see Heron, 1996:
Greenwood & Levin, 2007), we have stayed with the more general term “collaborative
inquiry.”

Both arts-based and collaborative forms of research we see as particularly rich ways to
access experiential knowing. Both of these modes of research, we believe, are also effective
ways to blur researcher/practitioner boundaries, whether the practitioners are therapists,
teachers, community development workers, artists, nurses, or other health and welfare
professionals. In an environment where there are still distances to bridge between researchers
and practitioners, and where experienced professionals look for ways to renew themselves
and stave off burnout, there seems value in exploring methods that may assist in these
endeavours. Our contributors, though all engaged in research, come from both sides of this
divide and their interest in reflective practice helps to bridge the gap.

Arts-based and collaborative are particularly suited to working with participants who
may not respond to the more verbal research methods of survey forms, interviews and focus
groups. While working with arts-based/collaborative inquiry does not necessarily change the
power differentials between researchers and participants, many observers have noted the
potential of these methods for ethical relationships and social change. Yvonna Lincoln (1995)
sees art-based inquiry as situated within a tradition of participatory action research in social
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science. Norman Denzin argues that in fact arts-based research is essentially “a radical ethical
aesthetic” (2000: 261). One way in which this might operate is suggested by Tom Barone
who claims that arts-based research methods are valuable for “recasting the contents of
experience into a form with the potential for challenging (sometimes deeply held) beliefs and
values” (2001: 26).

Recently, Susan Finley has claimed that arts-based research methods are becoming
“socially responsible, politically activist, and locally useful research methodologies™ (2005:
681; see also 2008). She provides as “an example of radical, ethical, and revolutionary arts-
based inquiry” (2005: 689) an account of an American project that has been carried out
within different communities of low-income children and their families (both sheltered and
unsheltered), street youths, and people living in tents. Starting with “artful ways of seeing and
knowing ourselves and the world in which we live”, (Finley 2005: 692) in this project aims to
prepare the children to “become lifelong activists who are equipped for guerrilla warfare
against oppression.”

The concerns of much arts-based inquiry and of the many forms of collaborative and
participatory research seem to converge on action and practical knowing. Action Research
has been in widespread use for long enough for its handbooks and texts to be entering revised
editions (Greenwood & Levin, 2007; Reason & Bradbury, 2006). We will not review its
history here, except to note that it offers a great variety of models directed to pragmatic
action, social reform, educational action, participatory evaluation, rural appraisal, human
inquiry (collaborative, self-reflective and co-operative), action science and organizational
learning (Greenwood & Levin, 2007). Greenwood and Levin (2007) also offer an
understanding of research that seems more congruent with arts-based inquiry than the
common idea that research is “systematic” inquiry. They state:

We define scientific research as investigative activity capable of discovering that the
world is or is not organized as our preconceptions lead us to expect and suggesting
grounded ways of understanding and acting on it (Greenwood & Levin, 2007: 55-56).

This seems a definition that, if accepted, could provide some common ground for
researchers operating from different worldviews to meet and even co-operate.

The collaborations of interest to our contributors here include those with research
participants, those with reflective practitioners and organisational clients, those amongst
interdisciplinary teams of researchers, and those between supervisors and students. And
although some of our writers focus more on one theme than the other, in general, the themes
of arts-based or presentational knowing and collaborative research or knowing together are
twined together in these chapters. Our attempt to allocate them to particular sections is not to
be taken too categorically.

THE BROADER CONTEXT

Our research is shaped of course by the times we live in. For years now, some have
claimed we have been living in a postmodern world, pointing to the loss of belief in progress,
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the evaporation of “grand narratives”, a plurality of discourses, and an end to the privileging
of positivist science as the dominant discourse (Gergen, 1991; Grbich, 2004). While
recognising similar conditions of uncertainty, Anthony Giddens has seen a world where the
institutions have not yet taken on post-modern forms, and so described these times as “high
modernity” In an increasingly menacing world, he imagines us attempting to “ride the
juggernaut of modernity” (1990: 151), and for him “the minimising of high-consequence
risks transcends all values” (1990: 154).

Whether or not we think our social conditions are best described as postmodern, and
whether or not we are attracted to postmodernism as intellectual theory, the conditions of
risk, uncertainty, diversity seem even more obvious now, as is the co-existence of both
modern and postmodern paradigms. Ours is a world in crisis, facing huge challenges in
international relations and public health, and the threat of looming ecological disaster. As
Yvonna Lincoln and Norman Denzin say, it “is not that we might elect to engage in work that
is postmodern. Rather, it is that we have inherited a postmodern world, and there is no going
back” (2000: 1059).

For students and researchers in the health and social sciences, the social and intellectual
context of their work includes the privileging by their colleagues, institutions, and societies
of quantitative evidence and the prioritizing of experimental research methods (Hesse-Biber
& Leavy, 2006: 379; Lincoln, 2005). Indeed, Yvonna Lincoln and Norman Denzin describe
the current moment in research as “the methodologically contested present” (2005: 1123).
They consider that the next, the ninth, moment of qualitative research is likely to be a
fractured future of researchers lining up “on two opposing sides of a great divide”: those
using randomized field trials on the one hand, and those pursuing “a socially and cultural
responsive, communitarian, justice-oriented set of studies” on the other. We, like Lincoln and
Denzin, would rather “both sides might be heard”, and that peace break out in the paradigm
wars. While that does not seem likely just now, we have chosen in this collection to move
away from defending the borders in order to explore the territory of presentational knowing,
seeking out those who are genuinely interested in dialogue.

DIVERSITY AND SCOPE OF THIS BOOK

We have described this collection as exploring the research methods (arts-based,
reflexive, collaborative) that allow researchers to access their own and their participants’
experiential knowing in richer ways. Knowing differently as a title also hints at the diversity
of this collection. The book consists of chapters from different writers on a range of
innovative methods of research and analysis that use literary forms, performance and visual
arts, action methods, collaborative and interdisciplinary inquiry. Writers are drawn from
various disciplinary and interdisciplinary areas in the health and social sciences, including
sociology, psychology, education, public health, nursing, education, social work, creative arts
therapy, and management. The methodologies they discuss can be applied across all these
fields.

This book also brings together researchers from different parts of the world to
demonstrate these alternative methods of research. We have deliberately included people at
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different stages in their research careers to reflect on the experience of undertaking such
projects. There is a gender imbalance in the book, with many more women contributing than
men, in part a result of the nature of our networks. We notice that more of the women have
chosen to write collaboratively. While we should not over-interpret this difference, it is true
that feminist researchers have contributed significantly to these emergent methods (Hesse-
Biber & Leavy, 2005, 2006; Grbich, 2007; Liamputtong, 2007) and it is interesting to
speculate that women might be at home with methods grounded in physical images and
bodily knowing. Further diversity is seen in the worldviews included here. Although arts-
based and collaborative methods seem particularly congruent with the constructionist and
participatory inquiry paradigms (Guba & Lincoln 2005), our contributors are embedded in
different paradigms — compare Caulley’s chapter with that of Davis and Ellis, or Guillemin
and Westall’s chapter with Thorburn and Hibbard’s.

Our aim in gathering this collection is not to produce a methods “recipe book”. We want
to avoid the trap of instructing in creative methods. So, although there is some attention to
how to use these methods, there is much more focus on showing people adapting the methods
to their own research and professional practice. We recognize the fact that some readers can
extrapolate from accounts of others’ work and see the implications for their own more readily
than others, but we have asked for methodological discussions and first-person accounts of
using these methods in order to fire the imagination of students and researchers. In this way,
we hope to stimulate and encourage others to pursue their own different ways of knowing.

To some, this collection will seem too broad, with a scope that speaks of trying to do too
much. To others, it will not seem comprehensive enough. Certainly, every reader will know
of some forms of arts-based and collaborative methods we have not sampled here. The linear
form of a book has made it easier to include literary and visual forms, so that forms involving
movement, sound and voice are under-represented here. We have not been able to include,
for example, animation and film, installation, sound sculpture, playback theatre and reflexive
drama as research methods. We are conscious too of neglecting presentational forms accessed
through electronic networked communication systems, such forms as blogs and digital video,
and web-based games. For these, we must direct you to another book Pranee has edited
(Liamputtong, 2006), and one by Chris Mann and Fiona Stewart (2000).

ETHICS AND VALUES

Some of our writers themselves come from marginalized and vulnerable peoples, and
many of our contributors write of working and researching with such groups (with prisoners,
homeless and “at risk’ youth, Latino youth, victims of domestic violence, the chronically ill
and the dying). We do not have a chapter directed specifically at ‘researching the vulnerable’
since this is the title and focus of a recent book by Pranee (Liamputtong, 2007), but the
relevance of arts-based and collaborative methods for such work, along with the values and
ethical and respectful relationships required, are exemplified throughout these contributions.

Nor do we have a separate chapter on the ethics of arts-based and collaborative
approaches, largely because we see ethical concerns as needing to be part of all these
discussions of research methods. While ethics committees and review boards have usefully
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