
See Code Inside

The Complete Guide to Best Practice in Teaching, 
Evaluation, and Curriculum Development 

Marilyn H. Oermann
Jennie C. De Gagne

Beth Cusatis Phillips
EDITORS

TEACHING in 
NURSING and 

ROLE of the 
EDUCATOR

THIRD EDITION

TEACHING in NURSING and 
ROLE of the EDUCATOR

Marilyn H. Oermann, PhD, RN, ANEF, FAAN 
Jennie C. De Gagne, PhD, DNP, RN, NPD-BC, CNE, ANEF, FAAN 
Beth Cusatis Phillips, PhD, RN, CNE, CHSE
EDITORS

All the information you need in one textbook!

This all-inclusive text for nurse educators delivers comprehensive, evidence-based guidance on the essential 
components of teaching, including learning theories, teaching methods, new technologies for teaching, curriculum 
development, evaluation and testing, and accreditation. The text delivers the full scope of knowledge necessary 
for novice and experienced faculty to become competent teachers in nursing.

This third edition features a new chapter on the transition from clinician to educator. There is also a new 
chapter on nursing professional development and teaching in clinical practice settings, as well as updated teaching 
strategies for active learning, clinical judgment, and online teaching. The text is designed to help educators prepare 
for the certification exams. 

The text also addresses varied learning styles and how to accommodate them, new developments in 
simulation, standardized patients, OSCEs, clinical teaching, interprofessional education, and evidence-based 
teaching. 

New to the Third Edition:
• Chapter on the transition from clinician to educator, plus expanded content throughout on becoming a 

nurse educator
• Chapter on accreditation of nursing programs and developing a systematic program evaluation plan
• Chapter on nursing professional development and teaching in clinical practice settings
• Addresses inclusivity and developing an inclusive learning environment for people with different learning styles
• Strategies to promote active learning, clinical judgment, and higher level learning, and for teaching online 
• Updated content on simulations, the use of standardized patients, OSCEs, clinical teaching, and clinical 

evaluation 

Key Features:
• Written by experts who seamlessly integrate evidence-based research and practical strategies
• Serves as a thorough study guide for nurse educator certification exams
• Covers practical teaching strategies, simulation, online education, technology, interprofessional education, 

clinical teaching and evaluation, and test construction
• Includes how-to tips, cases, and other examples to provide practical context
• Includes a high-quality, 22-module online course with sample syllabus and instructor PowerPoints
• Purchase includes digital access for use on most mobile devices                                                                               

or computers ISBN 978 ‑0‑8261 ‑5262‑6

11 W. 42nd Street 
New York, NY 10036-8002 
www.springerpub.com

THIRD EDITION

The Complete Guide to Best Practice in Teaching,
Evaluation, and Curriculum Development 

TEACHING in NURSING
and RO

LE of the EDUCATO
R

Oermann
De Gagne
Phillips

THIRD
EDITION

12.14_Oermann_9780826152626_mech.indd   1 12/14/20   10:43 AM



Teaching in Nursing and 
Role of the Educator



Marilyn H. Oermann, PhD, RN, ANEF, FAAN, is the Thelma M. Ingles Professor 
of Nursing at Duke University School of Nursing, Durham, North Carolina. She is 
the author/coauthor of 23 nursing education books and many articles on teaching 
and evaluation in nursing, and on writing for publication. She is the Editor-in-Chief 
of Nurse Educator and the Journal of Nursing Care Quality and is past editor of the 
Annual Review of Nursing Education. Dr. Oermann received the National League 
for Nursing Award for Excellence in Nursing Education Research, Sigma Theta 
Tau International Elizabeth Russell Belford Award for Excellence in Education, 
American Association of Colleges of Nursing Scholarship of Teaching and Learning 
Excellence Award, and Margaret Comerford Freda Award for Editorial Leadership 
in Nursing from the International Academy of Nursing Editors.

Jennie C. De Gagne, PhD, DNP, RN, NPD-BC, CNE, ANEF, FAAN, is a profes-
sor at Duke University School of Nursing, Durham, North Carolina. She has pro-
vided consultation to a variety of nursing schools, including in South Korea, Ghana, 
South Africa, India, Saudi Arabia, and Oman, on program development, continu-
ing education, and faculty development. As an expert in educational technology 
and online education, Dr. De Gagne has focused her research on effective use of 
instructional technology as well as cybercivility in nursing education across the 
curriculum and guidelines. Her scholarly work includes nearly 150 authored or 
coauthored publications, 75 of them in peer-reviewed journals, and more than 100 
national and international presentations.

Beth Cusatis Phillips, PhD, RN, CNE, CHSE, is an associate professor and the 
Director of the Institute for Educational Excellence at Duke University School of 
Nursing. She has 25 years of teaching experience at the undergraduate level and 
also teaches at the master’s level in nursing education. Dr. Phillips is a propo-
nent for innovation in teaching and preparing the new generation of nurses for 
the future. Dr. Phillips presents nationally and internationally on nursing educa-
tion topics including faculty development, new faculty onboarding, and curricular 
innovations. She is actively engaged in the International Society for Professional 
Identity in Nursing and serves on several national advisory boards and committees 
on nursing education.



Teaching in Nursing and 
Role of the Educator
The Complete Guide to Best Practice in 
Teaching, Evaluation, and Curriculum 
Development

Third Edition

Marilyn H. Oermann, PhD, RN, ANEF, FAAN

Jennie C. De Gagne, PhD, DNP, RN, NPD-BC, CNE, ANEF, 
FAAN

Beth Cusatis Phillips, PhD, RN, CNE, CHSE

Editors



Copyright © 2022 Springer Publishing Company, LLC

All rights reserved. 

First Springer Publishing edition 2015; subsequent edition 2018

No part of this publication may be reproduced, stored in a retrieval system, or transmitted in any form or 
by any means, electronic, mechanical, photocopying, recording, or otherwise, without the prior permission 
of Springer Publishing Company, LLC, or authorization through payment of the appropriate fees to the 
Copyright Clearance Center, Inc., 222 Rosewood Drive, Danvers, MA 01923, 978-750-8400, fax 978-646-8600, 
info@copyright.com or on the Web at www.copyright.com.

Springer Publishing Company, LLC
11 West 42nd Street, New York, NY 10036
www.springerpub.com
connect.springerpub.com/

Acquisitions Editor: Joseph Morita
Compositor: Diacritech

ISBN: 978-0-8261-5262-6
ebook ISBN: 978-0-8261-5263-3
DOI: 10.1891/9780826152633

Qualified instructors may request Instructor Resources by emailing textbook@springerpub.com

Instructor’s PowerPoints ISBN: 978-0-8261-5265-7
Instructor’s Manual ISBN: 978-0-8261-5264-0

21 22 23 24 / 5 4 3 2 1

The author and the publisher of this Work have made every effort to use sources believed to be reliable to 
provide information that is accurate and compatible with the standards generally accepted at the time of pub-
lication. The author and publisher shall not be liable for any special, consequential, or exemplary damages 
resulting, in whole or in part, from the readers’ use of, or reliance on, the information contained in this book. 
The publisher has no responsibility for the persistence or accuracy of URLs for external or third-party Internet 
websites referred to in this publication and does not guarantee that any content on such websites is, or will 
remain, accurate or appropriate.

Library of Congress Cataloging-in-Publication Data 
Marilyn H. Oermann: 0000-0002-4534-8962
Jennie C. De Gagne: 0000-0001-9814-5942

Publisher’s Note: New and used products purchased from third-party sellers are not guaranteed for quality, 
authenticity, or access to any included digital components.

Printed in the United States of America.



Contents

Contributors    ix
Contributors to Earlier Editions    xi
Preface    xiii
Instructor Resources    xix
Third Edition and COVID-19    xxi

SECTION I: NURSING EDUCATION: ROLES OF TEACHER AND LEARNER

1.	 Role of the Nurse Educator    3
Marilyn H. Oermann

2.	 The Transition From Clinician to Educator    17
Anne M. Schoening

3.	 Learning Theories    31
Beth Cusatis Phillips

4.	 Understanding the Learner    43
Beth Cusatis Phillips

SECTION II: TEACHING IN NURSING

5.	 Learning Environment and Teaching Methods    63
Debra Hagler and Brenda Morris

6.	 Integrating Technology in Education    93
Jennie C. De Gagne 

7.	 Teaching in Online Learning Environments    113
Jennie C. De Gagne 

8.	 Simulations in Nursing Education: Overview, Essentials, and the 
Evidence    133
Pamela R. Jeffries, Kristina T. Dreifuerst, and Katie A. Haerling

9.	 Weaving Interprofessional Education into Nursing Curricula    159
Karen T. Pardue, Shelley Cohen Konrad, and Dawne-Marie Dunbar



vi  ■  Contents

SECTION III: TEACHING IN A LEARNING LABORATORY AND 
CLINICAL SETTING

10.	 Learning Laboratories as a Foundation for Nursing Excellence    183
Carol F. Durham and Darlene E. Baker

11.	 Clinical Teaching in Nursing    209
Lisa K. Woodley and JoAn M. Stanek

12.	 Partnerships with Clinical Settings: Roles and Responsibilities of Nurse 
Educators    231
Karen L. Gorton

SECTION IV: ASSESSMENT AND EVALUATION

13.	 Assessment Methods    257
Marilyn H. Oermann

14.	 Developing and Using Tests    281
Kathleen B. Gaberson

15.	 Clinical Evaluation    305
Marilyn H. Oermann

SECTION V: CURRICULUM DEVELOPMENT AND EVALUATION OF 
NURSING PROGRAM

16.	 Curriculum Development in Nursing    321
Stephanie Stimac DeBoor

17.	 Curriculum Models and Course Development    343
Theresa M. “Terry” Valiga

18.	 Program Evaluation and Accreditation    357
Marilyn H. Oermann

SECTION VI: ROLE OF NURSE EDUCATOR AS SCHOLAR

19.	 Evidence-Based Teaching in Nursing    377
Marilyn H. Oermann

20.	 Becoming a Scholar in Nursing Education    395
Marilyn H. Oermann



Contents  ■  vii   

SECTION VII: ROLE OF THE EDUCATOR IN PROFESSIONAL 
DEVELOPMENT AND GLOBAL EDUCATION

21.	 Nursing Professional Development Practitioner in a Clinical Practice 
Setting    411
Joan Such Lockhart and Denise M. Petras

22.	 Preparing Students for Interprofessional Work in the Global Village: The 
Role of Nurse Educators    433
C. Ann Gakumo, Sabreen A. Darwish, and Martha A. Dawson 

APPENDICES

Appendix A:	 Nursing and Higher Education Organizations    453

Appendix B:	 Debriefing Interprofessionally: Recognition and Reflection 
(DIPRR)    459

Appendix C:	 Selected Organizations, Journals, and Educational Conferences of 
Interest for Nursing Professional Development Practitioners    469

Appendix D:	 Global Health Educational Resources    473

Index    477





Contributors

Darlene E. Baker, MSN, RN, CNE, CHSE  Assistant Director, Education-
Innovation-Simulation Learning Environment, School of Nursing, University of 
North Carolina at Chapel Hill, Chapel Hill, North Carolina

Sabreen A. Darwish, PhD, MSN, RN  Research Assistant, College of Nursing 
and Health Sciences, University of Massachusetts Boston, Boston, Massachusetts

Martha A. Dawson, DNP, RN, FACHE  Associate Professor, University of 
Alabama at Birmingham School of Nursing, Birmingham, Alabama

Jennie C. De Gagne, PhD, DNP, RN, NPD-BC, CNE, ANEF, FAAN  Professor, 
Duke University School of Nursing, Durham, North Carolina

Stephanie Stimac DeBoor, PhD, APRN, ACNS-BC, CCRN  Associate Professor 
and Associate Dean of Graduate Programs, Orvis School of Nursing, University 
of Nevada, Reno, Reno, Nevada

Kristina T. Dreifuerst, PhD, RN, CNE, ANEF, FAAN  Associate Professor and 
Director PhD Program, College of Nursing, Marquette University, Milwaukee, 
Wisconsin

Dawne-Marie Dunbar, MSN/Ed, RN, CNE, CHSE  Clinical Professor of 
Nursing, Director of Clinical Simulation, Westbrook College of Health 
Professions, University of New England, Portland, Maine

Carol F. Durham, EdD, RN, ANEF, FAAN  Professor, Director, Education-
Innovation-Simulation Learning Environment, School of Nursing, University of 
North Carolina at Chapel Hill, Chapel Hill, North Carolina

Kathleen B. Gaberson, PhD, RN, CNOR, CNE, ANEF  Owner and Nursing 
Education Consultant, OWK Consulting, Pittsburgh, Pennsylvania

C. Ann Gakumo, PhD, RN  Associate Professor and Department Chair of 
Nursing, University of Massachusetts Boston, Boston, Massachusetts

Karen L. Gorton, PhD, MS, FNP, RN  Associate Professor, School of Nursing and 
Health Studies, University of Missouri–Kansas City, Kansas City, Missouri



x  ■  Contributors

Katie A. Haerling, PhD, RN  Associate Professor, School of Nursing and 
Healthcare Leadership, University of Washington Tacoma, Tacoma, Washington

Debra Hagler, PhD, RN, ACNS-BC, CNE, CHSE, ANEF, FAAN  Clinical 
Professor, Edson College of Nursing and Health Innovation, Arizona State 
University, Phoenix, Arizona

Pamela R. Jeffries, PhD, RN, ANEF, FAAN  Professor, Dean, School of Nursing, 
George Washington University, Washington, DC

Shelley Cohen Konrad, PhD, LCSW, FANP  Professor and Director, School 
of Social Work, Director, Center for Excellence in Collaborative Education, 
University of New England, Portland, Maine

Joan Such Lockhart, PhD, RN, CNE, ANEF, FAAN  Professor and Director, 
MSN Nursing Education Program, Duquesne University School of Nursing, 
Pittsburgh, Pennsylvania

Brenda Morris, EdD, MS, RN, CNE  Clinical Professor, Edson College of 
Nursing and Health Innovation, Arizona State University, Phoenix, Arizona

Marilyn H. Oermann, PhD, RN, ANEF, FAAN  Thelma M. Ingles Professor of 
Nursing, Duke University School of Nursing, Durham, North Carolina

Karen T. Pardue, PhD, RN, CNE, FNAP, ANEF  Professor of Nursing, Dean, 
Westbrook College of Health Professions, University of New England, Portland, 
Maine

Denise M. Petras, DNP, RN, NPD-BC  Director, Professional Practice and 
Education and Magnet®, Allegheny General Hospital, Pittsburgh, Pennsylvania

Beth Cusatis Phillips, PhD, RN, CNE, CHSE  Associate Professor, Duke 
University School of Nursing, Durham, North Carolina

Anne M. Schoening, PhD, RN, CNE  Associate Professor, Assistant Dean for 
Faculty Development, Creighton University College of Nursing, Omaha, 
Nebraska

JoAn M. Stanek, DNP, RN, ANP  Assistant Professor, School of Nursing, 
University of North Carolina at Chapel Hill, Chapel Hill, North Carolina

Theresa M. “Terry” Valiga, EdD, RN, CNE, ANEF, FAAN  Professor Emerita, 
Duke University School of Nursing, Durham, North Carolina

Lisa K. Woodley, PhD, MSN, RN, CNE, CHPN  Associate Professor, School 
of Nursing, University of North Carolina at Chapel Hill, Chapel Hill, North 
Carolina



Contributors to Earlier 
Editions

Donna L. Boland, PhD, RN, ANEF

Jamie L. Conklin, MSLIS

Helen B. Connors, PhD, RN, FAAN, ANEF

Katherine Foss, MSN, RN

Betsy Frank, PhD, RN, ANEF

Amy C. Pettigrew, PhD, RN, CNE, ANEF

Sarah B. Keating, EdD, RN, FAAN

Kathy Tally, MS

Lynda Wilson, PhD, RN





Preface

There is a critical need to prepare nurses for roles as educators in schools of nurs-
ing and healthcare settings. This book, in its third edition, is written to meet that 
need: It is a comprehensive text that provides, under one cover, essential concepts 
for effective teaching in nursing and carrying out other dimensions of the educator 
role. The book begins with a description of the role of a faculty member in a school 
of nursing and nurse educator in other settings. A new chapter examines the transi-
tion from clinician to educator, barriers and facilitators to the transition process, and 
strategies to facilitate this transition. Other chapters describe theories of learning; 
teaching methods, including integrating technology in teaching; teaching in online 
environments, simulation, learning laboratories, and clinical settings; interprofes-
sional education; developing partnerships with clinical agencies; and preparing 
graduates to contribute to global health.

Nurse educators also need to assess learning and performance, and for this 
reason the book includes chapters on assessment, testing, and clinical evaluation. 
Teachers in nursing should understand the curriculum and how it is developed 
and evaluated, also explained in this book. There is a new chapter in this edition 
on program evaluation and accreditation of nursing programs. Another new chap-
ter describes the roles and responsibilities of Nursing Professional Development 
(NPD) practitioners in healthcare settings; these nurse educators help employees to 
become and remain competent in their roles. It is important in nursing education 
that teachers use evidence to guide their educational practices and develop their 
scholarship; those areas are addressed in the last section of the book. Chapters are 
written by leading experts who integrate research findings and other evidence in 
their chapters.

The book was written for students in master’s, doctor of nursing practice (DNP), 
and PhD nursing programs who are preparing themselves for a teaching role; nurses 
in clinical settings who are transitioning into nurse educator roles or are teaching 
students in addition to their practice positions; students and nurses learning about 
nursing education through continuing education and certificate programs; and nov-
ice and experienced teachers who want to expand their knowledge about teaching 
and gain new ideas for their courses. If students are taking only one or two nursing 
education courses in their graduate program, this book will be of particular value 
because of its comprehensiveness. Chapters provide the background and under-
standing needed for certification as a Certified Nurse Educator (CNE®). One of the 
goals was to prepare a scholarly book on teaching in nursing that is also practical, 
and the chapters are written with that goal in mind.

Nurse educators are employed in academic institutions and in healthcare and 
other types of settings. They educate nursing students at all levels, and in healthcare 



xiv  ■  Preface

settings they are responsible for providing continuing education and training. 
Many clinicians also teach nursing students in the clinical setting as part of their 
role, serving as preceptors and clinical nurse educators. Chapter 1 discusses trends 
supporting careers in nursing education, role of the nurse educator in a school of 
nursing, and the educational preparation needed for a faculty role and for educator 
roles in healthcare settings. A later chapter (21) examines the role and responsibili-
ties of educators in NPD. Competencies and responsibilities of nurse educators and 
certification are examined in the chapter.

The transition from clinician to nurse educator is rarely easy. Most novice edu-
cators assume an academic or a professional development role without formal 
preparation in nursing education. Chapter 2 examines the transition from clini-
cian to educator, barriers and facilitators to the transition process, and strategies to 
facilitate this transition. The Nurse Educator Transition Model and core competen-
cies of nurse educators provide a framework for understanding the process that 
occurs during the role transition from nurse to nurse educator. The chapter includes 
resources to help novice educators gain competence in their new role.

Understanding how students learn is essential for effective teaching. Chapter 3 
describes theories of learning: behaviorism, cognitivism, social cognitivism, human-
ism, constructivism, brain-based learning, and technology-mediated learning. For 
each of these theories, related teaching methods are identified.

Understanding learners is an important component of quality teaching. Nurse 
educators need an understanding of the varied attributes of students, which can 
affect their learning process and outcomes; students’ culture; and their learning 
style preferences—the way in which students approach a particular learning situa-
tion. Chapter 4 examines varied attributes of nursing students, learner differences 
that can influence what and how we teach, and multiple strategies nurse educators 
can use that take into consideration these different characteristics.

Chapter 5 describes the teacher’s role in developing a supportive learning envi-
ronment and using a variety of teaching methods, with guidance for selecting meth-
ods to fit the intended learning outcomes, learner characteristics, and available 
resources. This chapter describes teaching methods for use in nursing education. 
Teaching methods are considered in relation to supporting learner development in 
the cognitive, affective, and psychomotor learning domains. Strategies are described 
for incorporating active learning and for promoting critical thinking.

The rapid advances and constant pace of change in technology create challenges 
and opportunities for teaching and learning. Successful integration of technology 
in the nursing curriculum requires new competencies for the teacher as the technol-
ogy continues to evolve. Chapter 6 focuses on technology integration that supports 
achievement of learning outcomes with attention to curriculum and classroom 
alignment. The chapter guides nurse educators in exploring and embracing tech-
nology tools that support good teaching practices.

Teaching online is not the same as teaching in a classroom. Chapter 7 focuses 
on the differences between teaching in the traditional classroom and teaching 
online. The roles of the facilitator and the student are discussed in relation to 
pedagogy, course content, teaching strategies, reconceptualizing and designing 
online learning environments, interacting online, and using technology to teach 
and learn.

Traditionally, simulations have been used to provide opportunities for students 
to practice patient care in a safe environment before going into the clinical setting. 
However, in the current environment of increasing patient acuity and limited clinical 
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placements, simulation serves a broader role as an adjunct or replacement for tra-
ditional clinical experiences. Chapter 8 provides an overview of types of simula-
tions in nursing and how to integrate them into a nursing curriculum. Debriefing 
approaches, evaluation processes to use when developing and implementing clini-
cal simulations, and evidence on the use of clinical simulations are discussed in this 
chapter.

The transformation of healthcare, coupled with alarming patient care outcome 
data, is heralding a new mandate to prepare nurses for collaborative team-based 
models of care. This educational reform presents a challenge, as the configuration 
of most nursing, medicine, and allied health programs reflects singular siloed pro-
grams of study. Such design results in nursing and healthcare profession graduates 
who have limited knowledge of what their respective colleagues do and insufficient 
skill and experience in interprofessional communication and working together on 
teams. Chapter 9 examines the content and processes for weaving interprofessional 
education into nursing curricula. Foundational frameworks are provided, along 
with examples of didactic, simulation, and clinical learning experiences that pro-
mote collaborative practice capabilities.

Skills acquisition is an important component of nursing education, beginning 
early in the curriculum and continuing throughout the nursing program. Learning 
laboratories provide a safe environment for initial psychomotor skills acquisition 
while offering opportunities to socialize students into the professional role of a 
nurse. Chapter 10 examines phases of skill development, deliberate practice, and 
development of professional confidence; roles of the teacher, staff, mentors, and 
others in the learning laboratory; expectations for learners; types of learning labora-
tories and their integration into the curriculum; competency evaluations; and other 
important topics. The chapter is comprehensive and also describes laboratory orga-
nization and management.

The clinical teacher plays a pivotal role in shaping learning for nursing students 
in the clinical setting. Because of this, it is essential that clinical teachers exhibit 
effective teaching behaviors, use best practices in teaching, and inspire students. 
Chapter 11 explains why effective clinical teaching is so critical and the process of 
clinical teaching. The chapter includes how to create a learning climate that is sup-
portive to students, how to foster effective relationships in the clinical setting, how 
to design an effective clinical orientation, and how to choose clinical assignments 
for students.

Academic–practice partnerships exist at several levels for the purpose of pre-
paring the nursing workforce to meet nursing practice realities and contemporary 
healthcare challenges. Chapter 12 provides guidelines for establishing and sustain-
ing meaningful partnerships between education and practice to stimulate collabor-
ative models of clinical nursing education. The chapter includes a discussion of the 
importance of academic–practice partnerships, characteristics of meaningful part-
nerships, roles and responsibilities of the nurse educator and collaborating practice 
partners, and developing and evaluating partnerships. Models of clinical education 
including interprofessional education partnerships, peer teaching, service learning, 
the clinical scholar model, and dedicated education units are also described in the 
chapter.

Through the process of assessment, the teacher collects information about stu-
dent learning and performance. With this information, the teacher can determine 
further learning needs, plan learning activities to meet those needs, and confirm the 
outcomes and competencies met by the students. Chapter 13 explains assessment, 
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evaluation, and grading in nursing education. Methods are described for assessing 
learning, with examples of these methods.

Tests are a common assessment method used in nursing education, and varied 
types of test items are described in Chapter 14. A test must produce relevant and 
consistent results to form the basis for sound inferences about what learners know 
and can do. Good planning, careful test construction, proper administration, accu-
rate scoring, and sound interpretation of scores are essential for producing useful 
test results. This chapter describes the process of planning, constructing, adminis-
tering, scoring, and analyzing tests. Various types of test items are presented with 
examples of each item.

As students learn about nursing, they develop their knowledge base, higher 
level thinking skills, and a wide range of clinical competencies essential for patient 
care. Learning concepts in a classroom or an online environment is not sufficient: 
Students need to apply those concepts and other knowledge to clinical situations 
and be proficient in carrying out care. Teachers guide student learning in the clin-
ical setting and evaluate their performance in practice. Chapter 15 describes the 
clinical evaluation process, the importance of giving prompt, specific, and instruc-
tional feedback to students as they are learning, principles that are important when 
observing and rating performance, and grading clinical practice.

It is vital that nurse educators take into account the context in which teaching 
takes place. Often, both new and experienced teachers focus on the specific content 
of the classes they teach and lose sight of the outcomes and how they relate to the 
overall program. Chapter 16 describes the processes for curriculum development 
or revision in schools of nursing and educational programs in healthcare settings. 
The chapter reviews the factors that influence nursing education programs and cur-
ricula and provides guidelines for collecting and analyzing data to make informed 
decisions about revising or developing curricula.

Nurse educators are expected to implement the approved curriculum. The cur-
riculum enables students to meet the program outcomes, but to achieve that goal, 
the curriculum has to be internally consistent for students and implemented as 
designed. Chapter 17, which builds on the prior chapter, examines various models 
for curriculum design, components of the curriculum, and their relationship to one 
another. The chapter also includes a discussion of the course syllabus, its develop-
ment, and why the syllabus is important in teaching.

Through program evaluation, faculty, administrators, and others involved in the 
evaluation process collect the data needed to make informed decisions and deter-
mine the effectiveness of the program in meeting its goals and achieving important 
outcomes. Chapter 18 explains program evaluation in nursing and the develop-
ment of a systematic program evaluation plan for a school of nursing. Discussion is 
included on accreditation of nursing programs, types of and standards for accredita-
tion, differences between regulation and accreditation, and curriculum and teacher 
evaluation.

Evidence-based teaching is the use of research findings and other evidence to 
guide educational decisions and practices. Available evidence should be used when 
developing the curriculum and courses, selecting teaching methods and approaches 
to use with students, and planning learning activities for students. Chapter 19 
describes evidence-based teaching in nursing, phases of evidence-based teaching, 
evaluating nursing education research, and a process for evidence-based teaching.

The role of the nurse educator includes more than teaching, assessing learn-
ing, and developing courses: It also includes scholarship and contributing to the 
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development of nursing education as a science. Scholars in nursing education ques-
tion and search for new ideas; they debate and think beyond how it has always 
been done. For the teacher’s work to be considered as scholarship, it needs to be 
public, peer-reviewed, and critiqued, and shared with others so they can build on 
that work. Chapter 20 examines scholarship in nursing education and developing 
one’s role as a scholar. Because of the importance of dissemination to scholarship, 
the chapter includes a description of the process of writing for publication and other 
strategies for dissemination. In most settings in which nurse educators work, the 
quality of their teaching, scholarship, service, and clinical practice, if relevant, is 
assessed by students, peers, administrators, and formal committees. This evalua-
tion, including the use of teaching portfolios, is discussed in the chapter.

Nurse educators employed in clinical practice settings, such as hospitals and 
healthcare systems, are referred to as NPD practitioners or by similar titles. These 
nurse educators are charged with helping employees to become and remain compe-
tent in their roles. Similar to academic educators, NPD practitioners follow a set of 
core competencies. Their targeted learners vary depending on their role, but most 
often are nursing professionals. A new chapter (21) describes the role and responsi-
bilities of NPD practitioners, their scope and standards of practice, the importance 
of their role in clinical practice settings, and suggested pathways to prepare for, 
transition to, and develop in the NPD practitioner role.

In today’s increasingly globalized and complex world, nurse educators are in 
unique positions to prepare students as global citizens who can contribute to global 
health. Accordingly, schools of nursing should be involved in curriculum changes 
and pedagogical approaches that support students and faculty and integrate global 
perspectives across the curriculum. Focusing on the role of nurse educators in 
global education and preparing nurses for interprofessional work in the globalized 
world, this last chapter in the book, Chapter 22, examines major global health chal-
lenges and the impact of globalization on nursing and provides recommendations 
for incorporating global health in nursing education programs. The chapter also 
describes strategies for integrating global health competencies in nursing programs 
that educators can use to ensure that graduates are prepared to contribute to global 
health.

In addition to this book, we have provided Instructor Resources that include 
a sample course syllabus; chapter-based PowerPoint presentations; and ready-
to-use modules for an online course (with chapter summaries, student learning 
activities, discussion forum questions, online resources, and assessment strategies). 
The editors at Springer Publishing, Adrianne Brigido and Joseph Morita, deserve a 
special acknowledgment for their continued support, enthusiasm, and commitment 
to nursing education.

Marilyn H. Oermann
Jennie C. De Gagne

Beth Cusatis Phillips
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The global pandemic has had an enormous impact on the world, and this is espe-
cially true in nursing education. Nursing faculty and students had to adapt to a 
completely online environment, which brought up challenges and frustrations.

The following information in this third edition is particularly apt for issues that 
have been first and forefront during this pandemic.

LEARNING ENVIRONMENT AND TEACHING METHODS

Chapter 5: This chapter on teaching methods explains how to use these methods in 
an online environment as well as in the classroom.

TEACHING ONLINE

These two chapters focus on online teaching and the use of technology in the most 
efficient, student-friendly way:

Chapter 6: Integrating Technology in Education
Chapter 7: Teaching in Online Learning Environments

SIMULATIONS IN NURSING EDUCATION

Chapter 8: This chapter includes content on augmented reality, virtual reality, and 
screen-based simulations that provide seemingly endless possibilities for innova-
tive teaching and learning online.

Third Edition and  
COVID-19





I
Nursing Education: Roles of 
Teacher and Learner




	Title
	Contents
	Contributors
	Contributors to Earlier Editions
	Preface
	Instructor Resources
	Third Edition and COVID-19
	Section I: Nursing Education: Roles of Teacher and Learner
	Chapter 1: Role of the Nurse Educator
	Objectives
	Introduction
	Trends Supporting Careers in Nursing Education



